3. curriculum quality
WHY FOCUSING ON CURRICULUM QUALITY: 

· “What we now know is that there has been an under-emphasis on the development of basic skills of reading, writing and numeracy at the foundation levels and that this is where we need to focus our attention…The core of business of the education sector is teaching and learning and this should be the first priority for all officials in the sector, particularly districts” (Minister Motshekga, 2011).

· “Many of the reforms we studied failed to deliver improvement because they had little effect on what happened inside the classroom… We found that high-performing school systems, though strikingly different in construct and context, maintained a strong focus on improving instruction because of its direct impact upon student achievement” (McKinsey, 2007).
· In general ‘the textbook is the most effective tool to ensure consistency, coverage, appropriate pacing and better quality instruction’
. Good textbooks must become more available to learners and teachers and should be used to a greater extent (Action Plan to 2014).
· The system must monitor and support the quality of instruction in the classroom. For example, how do teachers deal with learners with different learning abilities and language deficiencies to ensure that ‘no child is left behind’ (Minister Motshekga, 2011).
	FOCUS AREA
	STANDARDS OF GOOD PRACTICE
	PERFORMANCE INDICATORS

	[Broad elements of school operation that influence the effectiveness of teaching and learning; and that schools have some control]
	[Models of good school practice to measure actual school practice against. From reading each standard it should be understandable what the school is expected to be able to do or exhibit. Moreover, standards should act as guides to direct improveme)nt efforts.]
	[Discrete descriptions of best practice that measure to what extent a standard of practice has been achieved. These indicators articulate what achievement of a standard of practice looks like.]

	3.1 Teacher/classroom practice

	· Teachers make proper plans to improve the quality of teaching and learning in their classes by:
· Developing a work schedule, which is a yearlong programme that shows how teaching, learning and assessment will sequenced and paced in a particular grade
 (Volume 2, pp 41-44); and 
· Developing a lesson plan, a next level of planning drawn directly from the work schedule, which describes concretely and in detail the teaching, learning and assessment activities that are to be implemented in any given period of time
· There is congruence or an alignment between the a work schedule and a lesson plan

· Evidence from learner assessment informs planning (i.e., work schedule, lesson plans, and SIP)
· There are clear subject policies for literacy (language) and numeracy (mathematics)
	· 

	FOCUS AREA
	STANDARDS OF GOOD PRACTICE
	PERFORMANCE INDICATORS

	3.1 Teacher/classroom practice (continued)

	· At the classroom level learning is facilitated by coverage of the curriculum and pacing of curriculum delivery so as to maintain high levels of cognitive demand:
· Teachers must know:

· Appropriate level of cognitive demand, e.g., teachers move beyond focusing on single words and pay more attention on extended writing
· Required level and pace of coverage, i.e., subject matter that should be taught in each Grade (as provided in the Foundations for Learning Programme)
· How to use learner workbooks to set correct pacing of the curriculum and monitor learners’ mastery of the curriculum
· Teachers give regular classroom exercises in various forms, including worksheets, learner workbooks, tasks in exercise books, and group discussions.
· Teachers use a variety of teaching strategies to suit learning styles and learners with learning barriers:
· Teachers use effective approaches to teach reading (as noted in the Teaching of Reading in the Early Grades: Teacher’s Handbook), paying attention to the following:
· The core elements of the Literacy/Language-learning programme (p 2)
· Reading and writing focus time; Listening and speaking; Writing; and Additional languages

· The five components of teaching reading (the ‘Big Five’ of reading) (pp 11-18)
· Phonemic awareness; Word recognition (sight words and phonics); Comprehension; Vocabulary; and Fluency

· Shared reading and other reading strategies (pp 19-32)

· Support for learners with reading difficulties (pp 33-34)

· Assessing reading (Why assess reading; How to assess reading; How to use reading results) (p.35)
· Teachers use effective approaches to teach numeracy (mathematics)
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	PERFORMANCE INDICATORS

	3.2 Differentiation and reinforcement

	· Teachers identify learners at risk by establishing:

· learners that are underperforming; and 

· learners that have barriers to learning

· Teachers use different measures, approaches and/or policy to deal with differences between learners based on performance gap in literacy/language and numeracy/maths during lessons [e.g., explicit school policy aimede at catering for special individual educational needs concern diagnosis of learners at risk, remedial teaching, intervention plans]. These approaches include:

· Giving regular classroom exercises in various forms, including worksheets, learner workbooks, tasks in exercise books, and group discussions;
· Remaining in school after formal lessons have ended, providing additional teaching to those students who need it most, i.e., providing extra classes for small groups of the lowest-performing learners
· Providing extra resources for low-achieving learners and learners with barriers to learning 

· Reinforcing and providing feedback by:
· Explaining wrong responses when teachers return tests

· Discussing learner progress with individual learners
· Discussing results of CASS and ANA with learners
	

	3.3 Provision of resources
	· Every teacher must sufficient and appropriate teaching and learning materials (LTSM) to support and facilitate the implementation of the curriculum:
· Minimum resources for  classroom walls, learners and teachers to improve the teaching of  literacy  (language) in Grades 1-3 and Grade 4-6 (as recommended on pages 12 and 16, respectively in Government Gazette No. 30880 Foundation for Learning Programme) 

· Minimum resources for  classroom walls, learners and teachers to improve the teaching of  numeracy  (mathematics) in Grades 1-3 and Grade 4-6 (as recommended on pages 18 and 20, respectively in Government Gazette No. 30880 Foundation for Learning Programme) 

· Learner workbooks (Grades R-6) and Toolkit for Grade R
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	3.3 Provision of resources (cont)
	· LTSM is effectively used:
· In class (during school) to do classroom exercises and read for enjoyment, independent reading and/or shared reading
· At home (after schools). That is learners are allowed to take textbooks, reading books, learner workbooks and other materials home for homework and to read
· To improve the access to textbooks and other materials, the school organizes the re-use of textbooks and other materials from one year to the next well. This is done through:
· An effective retrieval system

· An efficient keeping: (a) of inventory forms pinned to the door of every office or classroom (with copy filed in the Principal’s office) (Volume 3, p 11)
 and (b) the Assets Register)
	

	3.4  Language of Teaching and Learning (LoLT)
	· The school has a clear language policy
· The language policy is fully implemented (classroom observation)
· Teachers spend some time on the first additional language (e.g., English in the case of learners whose home language is not English, starting from Grade 1) every week  
	

	3.5 Classroom climate
	· Every classroom has class rules to ensure orderly atmosphere including measures to:
· ensure that teaching-learning processes are undisturbed
· ensure that learners behave well when the teacher leaves the classroom
· monitor and prevent high level of pupil noise in the classroom
· control disruptive pupil movement in the classroom
· Every classroom has class timetable and an inventory form pinned on the wall

· Every classroom has minimum resources displayed on the walls
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