2. INSTRUCTIONAL LEADERSHIP
WHY FOCUSING ON INSTRUCTIONAL LEADERSHIP: 

· Most schools in the South African educational system have, plainly and simply, organized themselves to produce something that is not student achievement (Carnoy et al, 2011)

· The research on school leadership suggests that “school leadership is second only to classroom teaching as an influence on learning” (McKinsey et al, 2007).
· Leadership is second only to classroom instruction among all school-related factors that contribute to what students learn at school. Leadership effects are usually largest where and when they are needed most, e.g., in dysfunctional schools (Leithwood et al, 2004).
· The data from our meta-analysis demonstrate that there is, in fact, a substantial relationship between leadership and student achievement. We found that the average effect size (expressed as a correlation) between leadership and student achievement is .25 (Waters et al, 2003).
	FOCUS AREA
	STANDARDS OF GOOD PRACTICE
	PERFORMANCE INDICATORS

	[Broad elements of school operation that influence the effectiveness of teaching and learning; and that schools have some control]
	[Models of good school practice to measure actual school practice against. From reading each standard it should be understandable what the school is expected to be able to do or exhibit. Moreover, standards should act as guides to direct improvement efforts.]
	[Discrete descriptions of best practice that measure to what extent a standard of practice has been achieved. These indicators articulate what achievement of a standard of practice looks like.]

	2.1 Time devoted to educational versus administrative tasks 


	· As instructional leaders, principals in small schools in most of the top systems spent 80 percent of the school day focused on improving instruction  (McKinsey, 2007)

· The principal shares administrative activities with other members of the school management team so that he/she can focus on curriculum management
	· Total number of hours for managerial, non-teaching activities 

	2.2 Controlling classroom practice
	· The principal:

· Conducts learning walks (classroom visits) and lesson observation; 
· Provides feedback to teachers about his/her observations;
· Consults continuously about the progress of individual pupils and specific attention given to weak learners, ensuring that no class is left unattended;
· Ensures that there is systemic counseling of learners with learning and behavioural problems; 
· Reviews learners’ written work (incl. classwork, homework and performance in assessment tasks (both formal and informal) regularly; and
· Monitors learner reading skills, especially in the Foundation Phase regularly.
	· The number of times per year/month the principal attends lessons Framework

	FOCUS AREA


	STANDARDS OF GOOD PRACTICE
	PERFORMANCE INDICATORS

	2.3 Regular monitoring of teacher’s work

	· The principal as the instructional leader:

· Collects and reviews teachers’ plans;
· Monitors pacing of the curriculum and congruence between work plans, daily plans, learners’ written work (classwork and homework) and assessment tasks;

· Monitors the quality of school-based assessment tasks, especially formal tasks;

· Provides feedback and recognition to teachers about his/her observations after reviewing teachers’ work;

· Holds meetings with teachers to discuss learners’ progress and achievement. 
	

	2.4     Initiation and facilitation of staff development to improve learning outcomes
	· The principal as the instructional leader:

· Discusses with the affected grade teacher(s) the specific professional support that they have identified as their need and assist to get the assistance within the school or from the district.
· Supports teachers who need help in carrying out improvement measures;

· Provides teachers with professional development necessary for the successful execution of their work;

· Stimulates teachers to improve their professional craftsmanship;

· Ensures that there is an explicit policy for furthering training of teachers;
· Encourages staff to work as a team and learn from one another.
	· Percentage of staff that has followed courses for further training as a teacher Percentage of staff that has followed courses during out of school hours/during school hours



	2.5 Creating a suitable climate for teachers to teach and learners to learn
	· The principal as the instructional leader:

· Monitors that teaching and learning is directed by school timetable;

· Makes sure that  there are measures to ensure that nobody (or no incident) detract teachers from their teaching time;
· Monitors hallways and prevents high level of learner noise in some classrooms disturbing other classrooms; and
· Monitors the effectiveness of school practices and their impact on student learning.

	· 
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	STANDARDS OF GOOD PRACTICE
	PERFORMANCE INDICATORS

	2.6 Corrective actions on the basis of assessment results (
	· The principal as the instructional leader uses records on learners’ progress as a basis to:
· Moderate the marking of ANA and CASS within the school;

· Collect mark schedules from class teachers and find out what the average scores (in percentages) in each grade are:
· identify underperforming classes and learners;
· identify common features among the underperforming learners;
· Hold meeting with teachers to:
· identify areas of weakness, especially in literacy (language) and numeracy (maths);
· work with teachers to set teaching priorities, adapt their teaching methods and place learners in ability groups; 
· discuss with the affected grade teacher(s) which learners in the grade are underperforming;
· identify individual learners who may have been provided with or may need more learning support;

· identify appropriate school remedial programmes, which must address teacher development, learner support, subject support, material support or possible re-organisation
· discuss with all grade teachers what they propose as improvement targets based on the current baseline average scores.

· Identify resources needed to improve quality of teaching. That is, pools the resource needs identified by grade teachers and prioritise these in the school budget on short-, medium and long-term basis
· Develop strategies and plans (SIP/APIP) to address specific areas of underperformance:
· implement the plan and monitor its implementation;
· set realistic and meaningful improvement targets, and monitor improvement against the target;
· report learner performance to parents and SBG and solicits support to improve 
	· If the average score in a grade is equal to or greater than half of the total expected score (50% of or above the total test score), then the grade as a whole has achieved the “acceptable” level of performance (Guideline for the interpretation and use of ANA results)
· Every school is required to have an annually updated school improvement plan
 laying out what the key challenges of the school are and how these challenges are to be tackled (Action Plan to 2014)
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� Whilst the term ‘School development plan’ (SDP) is still widely used by schools, and though in some provinces the ‘School development plan’ and the ‘School improvement plan’ are considered to be separate requirements, duplications in this area are being removed and the term ‘School improvement plan’ is increasingly being used as the standard term. 
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