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Introduction
A District task team embarks on visits to underperforming primary schools. At the last school for the day, they are taken on a walk through the premises and get to the library. It is well-furnished, but empty. “Where are the books?”, they ask. “In the store room”, replies the teacher who acts as their guide.
They want to know why.
“OBE says you don’t need them anymore”, is the answer.
This is not fiction. This really happened. Not in Mpumalanga, not in the Easter Cape. It happened in KwaThema in Gauteng, less than two years ago.
		______________________________________________________________ 

The following is less of a formal submission than a collection of observations, thoughts and brief proposals written under pressure of work, and thus time. It is however based on 26 years of experience in teaching, teacher education and whole school development in township and rural schools.
A summative profile of Funda Afrika is attached.

General Observation 
The underlying cause for failure in South Africa’s basic education system since 1996 is the consistent over-estimation by both the national and the provincial departments of education of their capacity to roll out fundamental and far-reaching change and transformation, in a short period of time and on a national scale. 
Failure to achieve the desired impact has been as consistent as the original over-confidence that produced it. The anecdote above should have made that abundantly clear.
This will not change until we move from unseemly haste to measured, gradual and thorough work in the areas of the greatest need, with consistent efforts to capacitate the state to do the job for which the taxpayers fund it. 
 This could be done at whatever pace ensures thorough training of school management, teachers and departmental officials, for example by targeting one region or area per province at a time. 
Partnerships between public education and the independent sector (NGOs/NPOs) funded by corporate South Africa will have to continue and grow – and become more focused and efficient – over many years to come.
However, we need to guard against the development of another ‘alternative economy’ taking over the functions of the state for which the taxpayer is being charged. In addition, this development is already showing signs of skewed preferences that are not in the broader public interest nor in the interest of the ‘poorest of the poor’.
Under various pressures of compliance, corporates fund hundreds of school support interventions – but only in the areas of their operations. Thus, schools in areas like the Mpumalanga coal belt or townships near Johannesburg and Pretoria are often flooded with ‘projects’ to the degree that the varying demands of such well-intentioned interventions actually serve to dysfunctionalize schools even more.
A soundly developmental pact between corporate South Africa and government needs to be designed to arrest this development, prevent ongoing dependency by the state and ensure that money for school development flows to the areas in which it is needed the most. 
A very encouraging development in this regard is the effort by the National Business Initiative (NBI) to engage business and government at the highest levels in a constructive and ultimately fruitful dialogue about business involvement in education.        
	Curriculum Content and Teacher Development

A return to basics and the provision of workbooks and teacher guides is to be welcomed.  However, we must guard against over-reaction, and retain the little of value that resides in the OBE approach.  While providing the basics in terms of syllabi, teaching and learning materials should contain enough stimulation for the able and interested teachers and learners to explore, experiment and imagine. 
At the coal face, curriculum implementers (CIs)/subject advisors are tasked with teacher development .The recent curriculum implementation review clearly identifies this most basic level as a major fault line within the system.
Cascaded training of CIs provided by the state is not effective. The independent sector, including the hundreds (if not thousands) of  surviving education NGOs/NPOs need to be given the opportunity to make their facilitators available to partner with individual, or small groups of CIs in working with schools, and capacitating the officials with the knowledge and skills so many of them obviously lack. Where there are vacancies in Circuits or Districts, or where budget restrictions cause shortages of CIs in relation to the number of schools to be supported, such facilitators could be seconded to the relevant department for a specified period.
Once a good working relationship has been established, such facilitators should play an active role in the co-training of larger groups of CIs.
Another option would be to centralize training of CIs in a number of suitable centers, by the very best educator trainers available over a period of time (at the very least three weeks for each target group) sufficient for sustainable capacitation. Again, this would probably have to be done with corporate support, on the condition that funders play a co-determining role in both designing and applying the specific tendering system for training institutions or individuals – for reasons that should, sadly, be obvious.  
	Inclusion

Judging by our experience, there is hardly a public school in the country that does not experience severe challenges with regard to the inclusion policy. Especially – but certainly not exclusively – rural schools are desperate for guidance and training in the approaches and methodologies required to successfully integrate the learning-challenged into their teaching practice. This includes the need for capacity building in diagnosis of specific challenges or disabilities.
Again, there are hundreds of counselors and psychologists in the private/independent sphere who would be willing to give of their time to either engage with schools directly or to train the (departmental) trainers. The system to turn such availability into active support could be similar to the one described for possible CI support above. The conditions under which corporate South Africa would lend its support to such a scheme would also be the same, or very similar.

School Location and Access    
It is true that changes in demographics affect enrolment in schools, at times dramatically. Township schools in many locations are severely under-enrolled because younger couples with children move out of the schools’ feeder areas, while other areas do not have enough schools to cope with the influx of children of school-going age. This may lead to empty school buildings in one area while schools in more popular areas become hopelessly over-enrolled.
This brief submission does not offer any solutions to this challenge apart from the observation that effective schools draw learners from far-away areas because of the quality of teaching and learning in the institutions. South African parents are generally willing to make substantive sacrifices to ensure that their children receive quality education, irrespective of distances between school and home. This is clearly evidenced by the fact that township parents send their children to former Model C schools in the formerly white suburbs as soon as the family income allows them to do so.
Apart from the need for new schools and additional class rooms, the real challenge lies in empowering schools to provide the highest quality of service of which they are capable. This often requires money to which schools could and should have access, but which they do not receive due to governmental inefficiencies: 
In most provinces, public schools are now registered as Section 21 institutions. However, the processes by which their budgets should be transferred from the provincial coffers into schools’ own bank accounts are never completed, and most township and rural schools still operate on ‘paper budgets’ administered inefficiently by departmental officials. Schools often have to wait for months before essential purchases of learning materials and equipment are effected and are thus disabled form delivering good service by the very institution that then disciplines them for being ‘stuck’ or ‘under-performing’.
The quintile system by which funds are allocated to public schools is hopelessly outdated and hugely counter-productive. In countless cases we have come across, schools in poor township areas and rural villages have been placed within Quintiles 3, 4 or even 5, while similar incomprehensible rulings are made with regard to schools’ non-fee paying status, whereby  schools in exactly the same feeder areas as their non-fee paying neighbours remain fee-paying institutions. Consequently, their enrolments dwindle and they have no funds to improve school buildings or provide essential materials to their learners. 

The very basis (i.e. geographically determined economic status) on which quintiles are allocated has become absurd. Ex-Model Cs serve black children form informal settlements or poor township areas but are allocated Quintile 5 status because they are located in formerly white, middle- and upper-class suburbs – while the white children from the area attend private schools elsewhere!

Clearly, state funds should be allocated to schools on the basis of the financial capacity of learners’ families (if they have any – many don’t!). Whatever other system may be effective, the present one needs to be scrapped: it dysfunctionalises schools, undermines quality education and harms the poorest of the poor the most. 





