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1. We must give our children a start, a firm foundation, so that they may go confidently into this world, so that in the spirit of democracy and human solidarity, they can indeed create the kind of world that we all imagine is possible. Education change in any society is complex  and there are many examples of resources not achieving any measurable or meaningful results, all over the world. Teaching is indeed a difficult and complex, multi-faceted and multi-layered art and science. Apart from this, the imperatives of transformation are - correctly in a country like ours -high on the agenda.

2. Education both reproduces the problems and inequalities of that wider society; and has contradictory potentials to show a way out, the tried and tested route that enables individuals and societies to rise above historical circumstance and emerge from poverty. 

3. Schools cannot teach what we do not learn and see in our homes and communities. It is no good sending children to the finest schools, if society around is teaching them to be bullies, or not to value education or learning.

4. The Education Roadmap and its diagnoses and recommendations have been circulated to this Committee and form the basis of this input by DBSA.

5. The reality– despite vast spend and many resources – is that South African schools are failing to perform. Results are amongst the worst in Africa –some 30% of children in grades 3 or 6 perform at the level required for literacy or numeracy. All international tests show that our children are just not getting it, not enough to compete and lead in a harsh international climate. Where are the skills and outcomes a developing democracy expects?
6. But more– while 50% or more white children go on to university, 12% of black children do. Half the children drop out before the end of matric schooling. 62,5% of grade 3’s in former white schools in the Western Cape could read and count at appropriate levels ; the corresponding figure in African townships was 0,1%. I repeat, 62,5% against 0,1%. One in 10 white kids get an A-level pass in matric; only 1 in a 1000 black kids. 
7. Such inequalities are unsustainable in a democracy seeking to redress ills of the past –that they take on a racial dimension, makes them even harder to accept. For most of our kids, school only teaches the harsh lesson, there is no place in the hopes and dreams of the new society. Aspirations vanish and disintegrate in the failure of our schools. We are failing our children, and generations to come.
8. There are many reasons for this. We should never discount history and our terrible past – colonialism and apartheid demeaned educational and intellectual projects in our land. Education was to control not to liberate. HF Verwoerd, the architect of apartheid and Bantu education, said ,  ‘why should we show black people the green pastures in which they will not be allowed to graze?’. Mathematics was virtually banned in black schools. Blacks should forever be ‘hewers of wood and drawers of water’.
9. As I say in a book I have just written – ‘The toxic mix – what is wrong with our schools and how to fix it’ this history combines in a toxic mix that is difficult and complex to change. The unsatisfactory outcomes of the past  are reinforced by policy and implementation slippages of recent years.
10. Last year’s Education Roadmap, coordinated by the DBSA for the ANC as the incoming government , based itself on an understanding of the three key levels that hold us back.

a) Firstly, the level of ‘in-class’, the most crucial level – where teachers and their learners interact, where knowledge is shared and intellectual hunger for learning is bred. There are so many problems here, but teachers are undoubtedly the key – how they are trained, what they know, how they feel, how they are paid and supported, and whether our young are inspired to see teaching as the noble profession it should be.

b) The second level is the level of ‘support to school’: are schools resourced, are there textbooks and materials, how does the principal run and manage and inspire her staff? Is the education department and its surrounding district machinery geared to assisting the teachers to do their fundamental task of teaching?  Too many of our school districts fail to provide the pedagogical and administrative support that would enable our teachers to do what they should, too many of our officials see as their job making the schools fill in forms and comply with policy while they fail miserably to do what civil servants should actually be doing in a developmental state. Most of our schools lack libraries, or labs, or computers, sports fields and staffrooms, or sometimes even water and toilets –they are not nice or inviting places to go to and spend the day.

c) And lastly, of course, is the social level. HIV/AIDS, child-headed households, intestinal worms, gangs and violence, foetal alcohol syndrome, poor transport, hunger, overcrowding, all make it difficult for our children to learn. This is before we acknowledge that their parents are under-educated, struggle to help with homework, feel intimidated in the face of teachers, and are not a part of a confident learning nation that is boldly looking ahead.

11. So much to fix…..but we are not victims. Our past may be sad, but it is what we have. We can wallow in our failures, or we can set our sights anew, and decide to be the best we can.

12. We need a plan and we need a vision to hold together the multiple levels of intervention and coordination that are required. 
13. At school level, it is also true there has been immense progress and much to praise in the years of democracy. There are education departments with good officials, excellent plans, much experience and deep logistical capability, committed to making a difference.
14.  Recently, the DBSA was asked to bring together a wide range of education stakeholders – ministers, teacher unions, government officials, NGOs, academics and policy experts – to develop a diagnosis and a set of solutions.  Out of this came a 10-point programme that has been presented to the public for discussion, and that forms the core of a debate about where to go. 
15. One of the 10 points identifies primary schools and also ECD as the base on which all else must rest. Other points range from getting teachers ‘in-class, on time teaching’,  to support for teachers;  to finding ways for management and district officials to do  their jobs and to able to do it effectively; to social compacts and initiatives to put us on track. The final points in their detail are less important than the call and challenge that they imply.

16. The Education Roadmap makes three implicit but crucial points:
a) Firstly, we are in this together. Any attempt to fix things, must be a stakeholder driven process and must be based on society wide agreement. Together, we can do more! As the ANC slogan says.

b) Secondly, we need to prioritise. We can’t do it all, so we need to decide where we start and what are the things that will have the most impact. We need agreement on which are the priorities we will pursue.
c) And, lastly, we need a plan and a vision, we need real targets and we need a set of outcomes we can pursue and measure, to see if we have made progress. A vision, where we look to the sky with our feet firmly on the ground, as Amilcar Cabral used to say. Education needs to be a society-wide priority.
17. The Roadmap does not have all the answers, certainly not in the detail eventually required for clear targeting, outcomes and monitoring. Yet we have managed in this country to create a policy space where many things are possible. Since the peaceful revolution at Polokwane, where Thabo Mbeki was democratically replaced by Jacob Zuma to be our President, since the elections where our masses delivered their choice and their verdict, education has risen to be a national priority.
18. As DBSA we have decided to do certain things – on Monday 17 August, at University of Free State, the first in our series of DBSA Education Conversations was held, with Jonathan  Jansen talking about democracy and schooling. This is followed in the Western Cape with Mamphela Ramphele and MEC Donald Grant on August 31; MEC Creecy in Gauteng on September 29 at University of Johannesburg; and the last will be held in the Eastern Cape. In all of these, the idea is to ‘get the conversation going’, to bring together people of concern, goodwill, and with the interest and skills , to try and address our education problems and talk about solutions.

19. Secondly, we have been working directly with MEC’s, to see how we can as an institution use our capabilities and resources especially to address government systems of delivery and accountability. We are still developing these plans, specifically in Gauteng and Western Cape, but also in interaction with some of the more rural provinces.

20. Lastly, we think that we can make a contribution to the processes of planning and monitoring, as new ministries and units are set up. What would be education priorities; and within those, what targets would we set, and what indicators would be most helpful. Matric pass rates, grade 3 and 6 results, drop out rates? What indicators help us focus on the issues at hand, and also help us measure as we make progress or make mistakes we need to improve on.

21. We could also  claim, that the Roadmap has helped to empower and strengthen processes already in motion. Thus, the recent Teachers Development Summit saw carefully thought out challenges posed in its documents and resolutions. Similarly, the recent standoff in Soweto with MEC Creecy and Premier Mokonyane, saw SADTU teachers sent back to school by parents. Significantly, the head of the teachers’ union also came in to tell the teachers of the non-negotiables and boundaries they should respect. Most of the MEC’s budget speeches have significantly benefited from understanding some of the priorities and diagnoses set out in the 10 Point Programme and the Education Roadmap.
22. It is in this space, that we are called to work and to mobilize. If we are going to rest, if we are going to wait for government to do it all, if we are going to moan and to complain, we will soon end up back where we were. We have a window of opportunity to really make a difference. We can set ourselves on a path of progress from which there will be no retreat. We all have a responsibility to open this window. We cannot be found wanting, for the sake of our society and our  future generations.
23. What are some of DBSA’s thoughts in the arena of higher education? It is quite clear that universities have shifted demographically, from a black intake of 190 000 in 1993, we now have 450 000 or more black students in our universities. HESA recently said in Parliament some 65% of tertiary students are now black. There has been much progress, many positive initiatives. University education is not in crisis.
a. Yet, are we producing the skills we need? As a society, we are not producing the architects, engineers, accountants, teachers, social workers, change managers. Even on the level of teachers, there is such a limited discourse coming even from the teacher training colleges, which are now based at the universities: hopefully this discussion will be given impetus by the Teachers’ Development Summit. 

b. There are huge inequalities at tertiary level:  About 60% of white learners get to university, with about 12% of black learners. There is already an inequality even before looking at throughput. If you look at management studies for example for every 83 white students who get through in 5 years, there are about 33 black students who do it and similarly in the humanities or languages, for every 62 white students, there are about 25 black students who avoid drop out. The Human Sciences Research Council (HSRC) says that Government has decided the cost of getting working class children into universities is too high. Are we taking seriously what it actually does cost to get people to university? The major reason why people drop out is financial, despite the fact that the National Students Financial Aid Scheme (NSFAS) has expanded dramatically. 

c. Transformation in lecturing staff, researchers and other teaching levels especially has been slow. The reasons are indeed complex, poorly understood  and won’t be solved by simplistic rhetoric  as opposed to a complex plan to tackle the range of causes.

d. Are universities contributing to changing attitudes in our society? The crude answer again has to be no. The Soudien Report that has recently come out clearly shows that at all our universities (particularly the white English universities), black people don’t feel like they belong. They feel alienated. Whatever the reasons and whatever the complexities or interpretation of reasons, there is clearly a problem that needs to be dealt with. 

e. We indeed had mostly managerialism coming out of the mergers: mostly what it has been is an administrative, technical process that has nonetheless not necessarily improved the management and certainly has not improved the ability of the universities and technical universities to position themselves and understand their niche. 

f. One of the problems of academic freedom and autonomy (of which I’m a strong supporter) is that one is not going to be able claim it unless you show that you’re engaging. Many in the Universities think academic freedom means you can just simply sit and comment from a distance rather than to engage. For me, engaging means being the best and for example being able to contribute to the international understanding of the universe in a way that nobody can do in the Northern Hemisphere because they don’t see the stars as we do: it is not about ‘lowering standards’ and is exactly about striving for excellence..

g. In lacking a clear vision for higher education, it Is not surprising we cannot get a clear perspective on curriculum change, on excellence and achievement, on appropriate funding levels, on transformation, and so on.
24. What would be some of the implications of the Roadmap for the arena of higher education and skills:
a. Firstly, the actual process is important. Diagnoses and problems need to be found in an inclusive stakeholders’ process, which brings everyone on board who has something to contribute. This discussion needs to be open, honest, and solutions oriented.

b. You cannot do everything, so you need to define priorities. What top interventions will have maximum benefit?
c. And lastly, one needs a vision and a defining plan, so that institutions and organisations and individuals can buy in and develop their contribution with clarity, resources and support. Society needs to understand what it expects from the higher education sector.

25. Many of the above comments hold just as strongly in the skills arena. Here, despite much work around SETA’s, qualifications frameworks, FET College re-capitalisation and curriculum reform, learnerships and artisan training, and limited progress in workplace based skills development, quite frankly the sector is a mess. There is little coordination, less vision, and enormous debilitating bureaucracy. If there is one lesson from the Roadmap here, it is for bold and honest appraisal, and a willingness to make the drastic recommendations and clean up that might be required. Skills training is not only a site for important first-choice vocational careers, but also provides important space for the many ‘drop-outs’ from the current school and higher education system , to find a second chance based on key skills needed by the country.
26. We need also to praise the recent statements by President Jacob Zuma to principals in Kwazulu Natal. He has explained why education is ‘priority number 1’ as the tried and tested route out of poverty. He has argued why energetic principals and management can play a key role in education’s renewal and turnaround; he has explained how many good policies do not seem to hit the ground. He has both warned recalcitrant teachers to exercise proper discipline, and promised extensive teacher support. He has noted that ‘lazy’ and poorly performing officials will not be tolerated. All of these points have also been reinforced in the Education Roadmap. The vision of the President is a crucial starting point in re-energising the nation around education.

27. Lastly, may we thank the Parliamentary Committee for the opportunity to engage with it around these issues. Your legal responsibility of oversight and your public mandate to raise issues and find solutions, are extremely important. We are grateful to have been invited to play a part in these processes. We look forward to future cooperation with your Committee at whatever levels could be mutually beneficial.
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