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Introduction: 

 

We wish the thank to Portfolio Committee and all its members for reaching out to us 

and creating this opportunity for us to engage with the Committee.  It so happens that 

this historic event is also taking place during another historical moment in school 

education in South Africa: the triennial public school governing body elections. This is 

obviously a very busy period in the calendar of SGB associations and it has therefore 

limited our opportunities to collaborate and prepare a single presentation on behalf of 

all SGB associations.  Nevertheless, FEDSAS and NASGB have been able to agree 

on a single presentation on behalf of both organisations.  We hope to engage with 

the Committee based on the themes briefly highlighted in this presentation.  

 

Two approaches: 

We have decided to approach the presentation on two bases: where we are now 

(“Present realities”) and where we can be (“Present opportunities”).  The realities are 

expositions of our experiences and our dreams for a prosperous and successful 

South Africa. 

 

A. Present realities 

A.1 Corruption and dysfunctionality 

Corruption and dysfunctionality/underperformance at many levels in school education 

is a serious concern to us. The Volmink Report on the selling of posts is one of the 

examples and it appears to us that this report has just disappeared from the radar.  
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Recent allegations regarding corruption in procurement of personal proctective 

equipment and other resources is a bad reflection on education generally and is not 

conducive to building and maintaining an education system inspiring children to lead 

value-driven lives and to become stand-up citizens of the country. 

 

Dysfunctionality and underperforming provinces, districts, and schools are also huge 

concerns to us.  In school context, this destroys the hopes and dreams of children, 

families, and communities.  It leads to overcrowding in high pressure and successful 

schools that will eventually run the risk of collapsing under the pressures.   

   

A.2 Leadership and governance at all levels, but also in particular at school 

level 

We strongly believe that there are identifiable factors that distinguishes one system 

from another, one province from another and one school from another. Essentially 

these are: 

• Good governance 

• Excellent leadership 

• Committed and well-equipped staff 

• Good discipline, in the sense of a rhythmic and predictable cycle of events, 

activities, and calendars 

• Committed, supportive and caring parents and family structures. 

 

Too many of these elements are missing in our education system. 

 

On 18 March 2016 the Minister gazetted the Policy on South African Standards for 

Principals.  It seems as if this brilliant publication is gathering dust on a shelf 

somewhere.  Excellent leadership is what is required in every school in the country. If 

we want to improve education in all schools to all our children, we need excellent 
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leaders in our schools. A good starting point would have been to use and fully exploit 

the Standards for Principals to develop and produce the excellent leaders we require. 

 

A.3 School infrastructure and resources  

It was quite shocking to learn last year that 3 500 public schools in the country did 

not have adequate water supplies to comply with one of the most basic health and 

safety requirements for the combat of Covid-19 - the regular washing of hands. This, 

we believe, is merely a symptom or indicator of a much larger problem with school 

infrastructure.  Although we were aware of individual instances where schools had no 

or inadequate water supply and brought these to the attention of the relevant 

education authorities, we were not aware of the extent of the problem nationally.  

 

Why was a pandemic necessary to resolve this issue?  The fact that it had reportedly 

been resolved within a relatively short space of time, is testimony to the lack of 

oversight, monitoring and care over many years.  But also, of what is possible! The 

question uppermost in one’s mind is, where were the circuit and district officials that 

should have been able to identify and report these problems and oversee resolution 

of the same in pre-covid times? 

 

At another level schools that do have water and electricity supplied by municipalities, 

have been faced with steep increases in the levies payable to these municipalities. 

Efforts to obtain relief for schools in this regard have been fruitless.  We believe that 

education is so important for the future of this country that more favourable tariffs for 

water and electricity should be considered for schools. 

 

A.4 Influence of unions 

The influence that educator unions have on the education system was partly 

revealed in the Volmink Report referred to previously.   
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This influence again reared its head in the impasse caused by the refusal of unions 

to participate in the Annual National Assessments (ANA), forcing the Minister to 

abandon a policy approach to determine realities and progression in the system.  

Although the ANA process may not have been perfect and its purpose was 

misunderstood by many officials, the problems that were in existence could have 

been solved through open and frank discussions in good faith.  South Africa 

desperately needed and still needs an effective dipstick to measure education 

performance and progress, particularly at the early stages of schooling. 

 

A.5 Staffing, particularly Grade R and ELSEN schools 

Adequate staff provisioning remains a problem.  Reports of overcrowding in 

classrooms and schools are rife.  Even though the National Norms and Standards for 

Minimum School Infrastructure prescribes the maximum class size as 40 learners per 

class, in far too many schools this prescript is simply not applied. And in many cases 

ignored by politicians and officials forcing schools to admit more learners. Quality 

education in overcrowded classrooms, particularly in the early years of schooling is 

simply not possible. 

 

Staff provisioning for Grade R and for schools for learners with special education 

needs (LSEN) is also inadequate.  Provinces have different approaches to Grade R 

staffing.  The inconsistencies do not promote stability in the sector. 

 

The ELSEN sector has been neglected for many years.  Although there have been 

improvements, this sector is struggling because of the lack of unform norms and 

standards, particularly for funding as are in existence for ordinary public schools.  

 

 

A.6 SGB elections 

This year and as we are meeting, the 9th triennial school governing body elections 

are being conducted in the framework created by the South African Schools Act 



 
 www.fedsas.org.za 

 
 

 
5 of 9 

“The leader in school governance and management” 
 
 

Copyright FEDSAS 

(SASA).  It is the most challenging but also the most exciting round of elections since 

the promulgation of SASA.  It is taking place against the backdrop of a pandemic and 

state of disaster. 

 

The exciting part of this year’s election is the fact that the prohibition of large 

gatherings has led to the invention of electronic voting opportunities making it 

possible for parents with access to a laptop of smartphone to participate and vote 

from the comfort of their homes or wherever they may find themselves on the day of 

election. This a huge development in democratising the process and giving parents 

more opportunity to participate.   

 

The challenging part is the fact that determination of election measures is, in terms of 

section 28 of SASA, a provincial competency.  Almost a decade ago the National 

School Body Election Task Team was established to coordinate these elections 

because of the inconsistencies and differences (in what is supposed to be a unitary 

schooling system) between measures (also referred to as regulations) in the nine 

provinces.  Effectively the schooling system was faced with 9 sets of legal 

frameworks for these elections. The law needs to be amended to give the Minister 

the authority to determine these election measures. The failure by provinces to 

timeously respond to challenges and opportunities has caused considerable 

confusion and anxiety in school communities.   

 

B. Present opportunities 

B.1 Capacity building and leadership development: SGBs 

There are huge opportunities for capacity building and leadership development in the 

SA schooling system. We have already referred to the inadequacy of leadership at all 

levels of the system.  As a nation we must develop a systematic, methodical, and 

consistent approach to capacity building and leadership development. 
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SGBs are generally well-placed structures through which such capacity building and 

leadership development can be initiated.  In the majority of SGBs there is indeed also 

a dire need for this.  In terms of section 19 of SASA it is an obligation of provinces to 

provide introductory and ongoing training and development opportunities to SGBs. 

This is simply not happening and where it is happening it is wholly inadequate.   

 

B.2 Opportunities brought about by Covid-19: lessons learnt 

Covid-19 and associated lockdowns and closures of schools has in many respects 

had devastating effects on schooling generally, but to children particularly.  It has in 

many respects been a wake-up call for the entire education sector.  In many areas 

the response was passive or non-committal.  In other areas the response was 

creative, innovative, and enthusiastic. These responses were largely determined by 

the leadership but also resources in particular communities.  The response by the 

Ministry and Department of Basic Education can generally be applauded, but 

communication with the broader public was seriously lacking and even non-existent. 

 

The pandemic also exposed and highlighted the inequalities in the system and 

contributed exponentially to a widening of the gap of inequality. 

 

It is important for the sector to take this opportunity to do some soul searching, 

identify the lessons learnt, the gaps, and the opportunities and develop, once again, 

a systematic, methodical, and consistent plan to address and build on these 

opportunities. 

 

B.3 A new schooling model: technology/digitisation and blended learning; 

public/private partnerships, self-managing public schools 

More than ever, we are now aware of and have even developed a new schooling 

model.  We have now been forced to do so by a pandemic unimaginable a mere 18 

months ago, although there have been calls for revamping of the education system 

and schools over many years.  
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The access to and availability of technology – not to replace contact learning, but to 

optimise and support – requires urgent attention.  This is not only an education sector 

challenge, but a challenge to all South Africa and government as the enabling force. 

 

It has been proven that education is not a place (school) but a lifelong process that 

can and should take place everywhere and anywhere.  The opportunity we have 

been presented with to be creative and innovative should not be wasted. 

 

In this process, many schools and school communities have proven that they are 

able to manage and cope with no or little support from education authorities.  It is 

critically important that this should be recognised and that the legal framework should 

be opened up to give effect to this, by creating the opportunity for self-managing 

schools, public/private partnerships that have proved to be highly successful, 

digitisation of education, blended learning opportunities, etc. 

 

This can have the effect of enabling provincial authorities to focus on 

underperforming/dysfunctional schools in a concerted effort to improve quality, 

equality, and accessibility to all children of all communities.    

 

B.4 Language in education  

Language remains a great barrier to education generally.  The importance of mother 

tongue education is a well-established and researched prerequisite to quality 

education.  Way too little is done in South Africa to give effect to this prerequisite, 

particularly with reference to our indigenous languages.  The debate has been 

ongoing, but actions are either wholly inadequate or non-existent. 

 

There appears to be a lack of intent and the will to build an educational future based 

on the rich diversity of our languages. A typical example is the IIAL (Incremental 

Introduction of African Languages) initiative.  This initiative has all but collapsed.  It is 
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only schools in which SGBs have themselves grabbed the opportunity and taken the 

initiative to embrace the project, that it is surviving, but not at the level originally 

envisaged because of a total lack of support. 

 

We believe it is possible to give effect to the dream of our Constitution of equality of 

languages and promotion of indigenous languages, but we need the leaders of our 

country to rekindle the dream and take the initiative to make it a reality.   

 

Education is the place to start. 

 

B.5 Funding of schools  

Funding of education has been a thorny issue and will probably remain a thorny 

issue. 

 

But we believe that there are many creative and innovative opportunities to address 

and resolve this thorny issue. 

 

The education bureaucracy is simply too large and unwieldy.  It contributes to the fact 

that the money is not reaching the child in the classroom where it is so sorely needed 

and where its impact on the future of our people is felt the greatest. 

 

Through initiatives such as tax rebates for schools and parents on payment for goods 

and services and of school fees, much can be done to improve the funding regime of 

schools and the sector. Public/private partnerships, self-managing schools, creation 

of opportunities for the private sector to invest in schools, and similar initiatives can 

release much needed funds to support the sector.  

  

B.6 Define quality education 

We would finally like to address the question: What is quality education? 
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We have seen and experienced what quality is not.  We have way too much of that in 

our country. 

 

But the important question is: Do we have a common understanding of what we 

mean with “quality education”?   

 

This honourable committee is ideally placed to initiate a lekgotla on a common 

understanding of quality and a commitment by all South Africans to unite behind a 

vision of quality to every single child in the country. 

 

Our Constitution calls upon us to: 

 

“Improve the quality of life of all citizens and free the potential of each 

person.” 

 

Now is the time! 

 

We thank you. 

 

 

FEDSAS       NASGB 

  


